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#
I N T R O D U C T I O N
The P r im a r y  School Curriculum Standing Commit tee
Following a resolution passed by the Education Officers’ Conference 
held in May, 1949, the Director  of Education appointed a s tand ing  committee 
to revise the  1948 P r im a r y  School Curr iculum.
The Committee consists of the  following members— 
the Secre ta ry  for  Educa t ion  (C ha irm an)  
the  Professor  of Education
the Supervisor  of Pract ice  Teaching in the Univers i ty  of T a s ­
mania
the Senior Education Officer
the  Psychologist
the  Curr icu lum  Officer
the  Education  Officer fo r  I n f a n t  Schools
a Dis tr ic t  Education Officer, and two members nominated by 
the  Director  of Education
six members  nominated by the Teachers  Federat ion.
The constitution of the committee s ta tes  t h a t —
★ the Secre ta ry  for  Education,  the Professor  of Education,  the
Supervisor  of P rac t ice  Teaching, the  Senior Education Officer, 
the  Psychologist,  the  Curr icu lum  Officer, and the  Education 
Officer fo r  I n f a n t  Schools shall be members  ex-officio
★ the two members o ther  th an  the  D is t r ic t  Education Officer nomi­
nated by the Director  shall be teachers
★ a t  least  two of the six members nominated by the Teachers  F e d e ra ­
tion shall be women
★ the nominees of the Director  and of the  Teachers  Federa t ion  shall
re t i re  a f t e r  th ree  years, bu t  shall be eligible fo r  renomination.
The a ims of the  committee  a re  as follows—
★ to examine the content  and methods of p r im a ry  school education
★ to d r a f t  the p r im a ry  school curr icu lum and to revise it  continuously
★ to c a r ry  out any  investigat ions deemed necessary by the committee
★ to repo r t  and make recommendations to the  Director.
The by-laws provide for  the  appo in tm ent  of d is t r ic t  syl labus committees, 
nominated by the  D is t r ic t  Education Officers, and syl labus committees for  
special subjects, to advise the S tand ing  Committee on the revision of courses.
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Subjec t s  of the Priynarij School Curriculum
The subjects  of the p r im a ry  school approved by the S tand ing  Committee
a re  as follows—
English
History
Geography
Ari thmetic
Science
A r t
Music
H andw ork
Religious and Moral Education 
Heal th  and Physical  Education
Recommended Weekly Time Al lo tments  fo r  Subjec ts
The S tand ing  Committee has approved the recommended weekly time 
allo tments  in half -hour  periods for  the  subjects  of the course in each grade  
as set out  in the  tables below.
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Grades lA
Subjects
E N G L I S H
Reading ....................................................................
Verse  speak ing  and poetry ...........
D ram at iza t ion  ......................................
Speech t r a in in g  ......................................
Stories, including H is to ry  and Geo­
g ra p h y  ............
Morning talks
Scr ip tu re  ............
Composition ............
Spelling .....................
A R I T H M E T I C  . . . . . . . . . . . . . . . . . . . . .
S C I E N C E  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
RTT ■■■* •••■ ••••
M U S I C  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
H A N D W O R K
H a n d w r i t i n g  ...................................................
R i^
H E A L T H  A N D  P H Y S I C A L  E D U C A T I O N
Physical  Education ( including 
r h y t h m ) .................................................
Heal th  ta lks  .................................................
A S S E M B L I E S  A N D  G O O D B Y E S  . . . . . . . . . . . . . . . . . . . . .
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1
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—  23
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2
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Totals 47 47 47
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Grades III and IV
Subjects
E N G L I S H
Reading  ..........................................................
Poe t ry  ............  .....................
Speaking  of English  and speech t r a in in g
W ri t in g  of English  ...............................
V ocabulary  and spelling .....................
Sentence s t ru c tu re  ..............................
H I S T O R Y  A N D  G E O G R A P H Y  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
A R I T H M E T I C  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
I 1^ •••• •■■■ # *, *
H A N D W O R K
H a n d w r i t i n g  ...................................................
N e e d l e w o r k  or M i n o r  C r a f t s  ................
A R T  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
M U S I C  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
H E A L T H  A N D  P H Y S I C A L  E D U C A T I O N  . . . . . . . . . . . .
R E L I G I O U S  A N D  M O R A L  E D U C A T I O N  . . . . . . . . . . . .
Peritnls
8
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3
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1
19i
4
8
o
2i
3
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2
3
1
Total 47
Grades V and VI
Subjects
E N G L I S H
Reading  ...................................................................
Speaking  of English  and speech t r a in in g
W ri t in g  of English  .......................................
Vocabulary  and spelling ...............................
Sentence s t ru c tu re  ........................................
H I S T O R Y  A N D  G E O G R A P H Y  . . . . . . . . . . . .
A R I T H M E T I C  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
S C I E N C E  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
H A N D W O R K
H a n d w r i t i n g  ............................
N e e d l e w o r k  or M i n o r  C r a f t s
A R T  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
M U S I C  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
H E A L T H  A N D  P H Y S I C A L  E D U C A T I O N  
R E L I G I O U S  A N D  M O R A L  E D U C A T I O N
Total
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Revised  His tory  and Geography Courses
The final d r a f t  of the His tory  and Geography Syllabuses was approved 
by the P r im a r y  School C urr icu lum  S tan d in g  Committee a t  its meeting  held 
on 27th November,  1951. A t  this  meeting  i t  was decided t h a t  in f u tu r e  the  
work of Social Studies in the  P r im a r y  School will be carr ied  out  th rough  
sep a ra te  courses in His tory  and Geography. The syllabuses which follow 
replace the  course of Social Studies published in the 1948 P r in :a ry  School 
Manual .
The syllabus details of each subject  a re  set in bold face type to d is t inguish  
them clearly f rom  ex p lana to ry  notes and suggest ions on methods of t rea tm en t .
The definitions of Courses A and B a re  given on page 8 of the 1948 
P r im a r y  School Manual .
Curriculum Revis ion
As s ta ted  above, the P r i m a r y  School Curr icu lum  S tand in g  Committee 
is charged  with the  du ty  of keeping the  p r im a r y  school curr icu lum  under  
continuous revision. I ts  immedia te  objective is the  complete revision of the 
1948 curr iculum. As each subject  is reviewed the new syllabus will be pr in ted
in pam phle t  form. When this  work is completed a m anua l  will be published
to replace the  1948 manual .
Needlework,  Ari thmetic ,  English,  H is tory  and Geography  a re  the only 
subjects  of the  1948 curr icu lum  which have been revised by the date  of 
publication of this  pamphlet .
The following e x t ra c t  f rom  the by-laws of the P r i m a r y  School Curr icu lum 
S tand ing  Committee will serve to explain  the procedure  adopted in the  revision 
of courses :—
★ The P r im a r y  School Curr icu lum  S tand ing  Committee shall appoin t
a C o -o rd in a t in g  Committee fo r  each subject  of the  P r im a r y  
School Curr icu lum  whose first du ty  shall be to fo rm u la te  the  
general  principles to be followed in any  syllabus revision of the
subject  fo r  which t h a t  Committee is appointed. (By-law 7).
★ The Co-ordinat ing Committee fo r  each subject  shall r ep o r t  to the
S tan d ing  Committee fo r  its consideration and approval  the  
general  principles of syllabus revision re fe r red  to in By-law 7. 
(By-law 8).
★ The Executive Officer shall p repa re  a provisional  d r a f t  of the
syl labus fo r  each subject  in accordance with the genera l  p r in ­
ciples of syllabus revision fo r  t h a t  subject  approved by the 
S tand ing  Committee in compliance with By-law 8. (By-law 9.)
★ Each  D is t r ic t  Syllabus Committee shall r ep o r t  to the  a p p ro p r ia te
Co-ordinat ing Committee its suggested amendments  (if any)  to 
the provisional d r a f t  syl labus fo r  each subject,  re fe r red  to in 
By-law 9. (By-law 10.)
★ The Co-ordinat ing Committee fo r  each subject  shall submit  to the
S tand in g  Committee fo r  its consideration and approval  the 
provisional  d r a f t  of the  revised syllabus ( re fe r red  to in By-law 
9) with an y  amendments  considered necessary by the recom­
mendations of the  D is t r ic t  Syllabus Committee. (By-law 11.)
Curr icu lum Office,
28th November, 1951.
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HISTORY
Course A
M E T H O D  A N D  C O N T E N T
Young children a re  in te res ted  m ost  in stories of g r e a t  men and women 
and  exci t ing happenings .  Therefore ,  th ro u g h o u t  the  p r im a ry  school, h is tory  
will consist la rge ly  of stories , and  canno t  wholly be sepa ra ted  f rom  l i t e ra tu re ;  
and  w hereve r  i t  is possible subjects  should also be l inked with geography.  
I t  is im p o r ta n t  t h a t  the  child should know something  not  only of the h is tory  
of his own nation,  b u t  also of the  s to ry  of m ankind  as a  whole. T hro u gh o u t  
the  g rades  he should be led to real ize t h a t  the  people of o ther  lands a re  
much the  same as the  people he knows, t h a t  the i r  needs and  problems a re  
similar , and  finally t h a t  the progress  of m ank ind  has  depended on the  efforts 
of m an y  nations.  Nevertheless,  apprecia t ion  of the  g rea tness  of his own 
nation  and  the  significance of its g r e a t  contr ibution to man^s w elfa re  should 
not be re legated  to the  background  of his lea rn in g  of history.
Since teachers  a re  f ree  to develop the i r  own methods of  p resenta t ion ,  
no t ex t  book is prescr ibed.  But , w ha teve r  methods a re  adopted the  children 
should act ively contr ibu te  to the  lessons. D ram at iza t ion ,  suitable  passages  
f rom  l i te ra tu re ,  the  school l ib rary ,  and  visual  aids of all kinds will m ate r ia l ly  
a ss is t  the  teacher  in m ak ing  the  subject  live. D ram at iza t ion  should be f ree ly  
used f rom  the beginning,  and  in the  senior g rades  children can prac t ise  
im ag in ing  themselves eyewitnesses of historical  events and  describing w h a t  
they  see. Time lines, maps,  char ts ,  pencil sketches, d iag ram s  and models 
a re  valuable  aids.
The aims and  principles of teach ing  h is to ry  in the p r im a ry  school have 
been summarized  by the P r im a r y  School Curr icu lum  S tand ing  Committee as  
fo l low s:
★ Through  stories  of g r e a t  men and  women of the world, the  children
should be led to apprec ia te  the  development of m ankind ,  and the
p a r t  played by the i r  own and  other  peoples; and  to realize t h a t  all 
na t ions  a re  members  of one family.
★ W here  suitable, the  teach ing  approach  should be biographical ,  b u t  due
r e g a r d  should be paid  to the  g r e a t  anonymous contr ibution of the
people to the  o rd in a ry  amenit ies  of life.
★ The content  and  a r r a n g e m e n t  of the  h is to ry  course, while p resen t ing
the facts ,  should
st im ula te  the  imaginat ion  th rough  stories  of adven tu re  and 
heroism,
engender  an adm ira t ion  for  and love of w h a t  is noble and good, 
a rouse  the  emotions so t h a t  pupils  will apprec ia te  w h a t  has 
been done by man to improve the conditions of life, 
and crea te  a desire to ass is t  all efforts tow ards  the  improvement  
of the  conditions under  which less fo r tu n a te  people live.
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★ W herever  possible h is tory  and  geography  should be c o r r e la t e d ; bu t
the corre la t ion should not  be artificial.
★ The h is tory  course should lead pupils :
to realize the adv an tages  exis t ing  fo r  members  of our Com­
monwealth ,
to adm ire  the sacrifices made in the i r  accomplishment, 
to recognize the  need there  is fo r  f u r t h e r  sacrifices fo r  the i r
re tention and  improvement.
Stjllabus 
GRADE I I
General Note
In this  grade ,  h is tory  is not  t r e a te d  as  a sepa ra te  subject ,  b u t  is p a r t  
of the  s to ry  period. In including stories  with  a h is to ry  bias, i t  has  been
th o ug h t  wise to d raw  only f rom  Bible stories a t  this  stage. Even so, these
stories  have been chosen mainly  fo r  the i r  appea l :  the i r  his torical  significance 
not being as im p o r tan t  as the i r  in te res t  to the child.
B I B L E  S T O R I E S —
Stories from the Bible, such as:
Old Testament
Moses in the  Bulrushes.  David and Goliath, Samuel in the  Temple
New Testament
The bir th  of Christ ,  the  en try  of Chris t  into Jerusa lem , the  s to rm  on 
the lake, the  s tory  of J a i r u s ’ daugh te r ,  the  miracle  of the  loaves 
and fishes
GRADE I I I
General  No te
In th is  g rade  the  process of s tory-tel l ing is continued, both fo r  the  in te res t  
of the  stories, as  in Grade  II,  and  as  an  in troduction to the  mythological ,  
religious, and  historical  t rad i t ions  to which the child is he ir  as  a  member  
of the  Br i t ish  Commonwealth  of Nations .
I t  is recommended t h a t  stories f rom  countr ies outside the  B r i t i sh  Com­
monwealth  be also included, so t h a t  the  child as he grows older m ay  develop 
th ro u gh  a wider  knowledge, a wider  sy m pa thy  fo r  peoples o ther  t h a n  his 
own.
The stories listed have been chosen as suitable  fo r  the  grade. B u t  teachers  
a re  not  expected to cover all  the  work in each section of the  syl labus. I t  is 
suggested t h a t  about  five lessons be devoted to Section 1, ten to  Section 2, 
and  fifteen to Section 3.
##
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M Y T H S A N D  L E G E N D S —
Stories based on m yths  and legends, such as :
Teutonic and Celtic
Balder, St.  Pa tr ick ,  the coming of A r thu r ,  legend of the Chr is tm as  Rose, 
St.  George and the Dragon, Good King Wenceslaus,  the Pied Piper  
of Hamelin
Classical
Arachne, Alexander  and Bucephalus,  Pandora ,  Persephone, King Midas 
and the  Golden Touch
Australian 
Goanna and the Black Snake
B IB L E  S T O R I E S —
Stories from the  Bible, including miracles and parables,  such as :
Old Testament
A b rah am  and Isaac,  Rebecca a t  the Well, Jacob and Esau ,  Joseph, 
Daniel and the  Lions
New Testament
The crucifixion and resurrec t ion  of Chr is t ;  the  miracles of the  fishes, 
the  heal ing of the blind, and the ra is ing  of L aza ru s ;  the  parables  of 
the  wise and foolish virgins,  and the house built  on sand
F A M O U S  M E N  A N D  W O M E N  OF H IS T O R Y —
Stories  about  famous men and women, and of t rad i t iona l  historical  events ,
selected mainly from E uropean  history, such as:
European
Horatius ,  the  Wooden Horse of Troy, Leonidas, Hannibal  and the 
e lephants ,  Caractacus ,  Boadicea, St  August ine ,  A lfred  and the  
cakes. Here ward the Wake, Robert  and the spider, William Tell, 
Richard the Lionheart ,  Robin Hood, ()ueen Philippa,  Pr ince Hal and 
the  Judge,  Dick W hit t ing ton ,  Franc is  Drake, Jam es  W at t ,  Florence 
Night ingale ,  Mozart ,  Capta in  Cook
Tasmanian and other sources
Truganin i
I t  is recommended t h a t  fo r  this  g rade  the stories be the ones t rad i t iona l ly  
associated with the  men and  women selected.
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GRADE IV
General Note
As for  Grade I I I ,  Course A, toge ther  with  the recommendation t h a t  the  
time avai lable be allocated as follows:
approx im ate ly  one-third  to Myths and  Legends (plus Bible S tor ies ) ,  
approx im ate ly  one-third  to Fam ou s  Men and Women of History ,  
approx im ate ly  one-third to Discovery and  Set t lement  of Tasm an ia .
M Y T H S  A N D  L E G E N D S —
Stories based on m yths  and legends, such as:
British
St. Andrew, St. David and the leek, s tories of the Round Table
Classical
One or two of the  labours of Hercules,  Jason  and the Golden Fleece, 
the  wander ings  of Ulysses
B IB L E  S T O R I E S —
Stories from the Bible, including miracles and parables , such as:
Old Testament
Moses, David, Eli jah, Elisha. Daniel
N ew Testament
The Life of Chr is t :  in the  Temple,  John  the  Baptis t ,  the E a s te r  
S to ry ;  the  miracles of tu rn in g  w a te r  into wine, and walking on 
the  w a te r ;  the  parables  of the  Sower, the  Prodigal  Son, and the 
Good S am ar i ta n
F A M O U S  M E N  A N D  W O M E N  OF H IS T O R Y —
Stories  of famous men and women of the  world, selected mainly from 
British  history, such as:
British
King A r thu r ,  King Canute, Harold, St. Aidan, the Black Prince,  Sir 
Philip Sidney, Oliver Cromwell,  Lawrence of Arabia ,  Sir Douglas 
Mawson, Simpson ( the  man with the  donkey),  Edith  Cavell
European and other sources 
Hannibal ,  Ju l ius  Caesar, Joan  of Arc, Abraham Lincoln, Louis Braille 
Helen Keller.  Handel
HISTORY
D IS C O V E R Y  A N D  S E T T L E M E N T  O F  T A S M A N I A —
Stories about  the  following people and events :
T asm an
D’E n trecas teau x
Robbins and Baudin
The Voyage of the  “ Norfolk ”
E ar ly  Se t t lem ent  on the  Derwent  
Pa te rson  at  P o r t  Dalrymple  
Governor A r th u r
G. A. Robinson and the Aborigines
GRADE V
General  No te
F ro m  the  suggested lists,  a t  leas t  tw en ty - fou r  topics m u s t  be chosen fo r  
the  year .  The selections should include about  fifteen f rom  the  Bri t i sh  h is to ry  
section, and  about  nine f rom  the  section on A u s t r a l ia n  exploration.
B R I T I S H  H IS T O R Y —
S ti r r in g  events and happenings  in British history, such as:
The Coming of the Romans to Bri ta in  
Invasions by the  Saxons and the  Danes 
The N o rm an  Conquest  
Magna  C a r ta
The Story  of Robert  Bruce 
The invention of p r in t ing  
The discovery of America  
The Sea Dogs
D rake’s voyage round the World 
The Spanish A rm ad a
The s tory  of the  P i lgr im F a th e r s  
Cavaliers  and Roundheads 
The s tory  of the  Union Jack  
Clive and India 
Wolfe and Canada 
Nelson and T r a f a lg a r  
Wellington and Waterloo 
Livingstone and Stanley 
Scott,  Amundsen, and the South Pole 
P eary  and the N or th  Pole 
The conquest of Mount Everest  
The s tory  of Tobruk 
The Kokoda Trai l  
The ba t t le  of the  Coral Sea
12  HISTORY
A U S T R A L I A N  E X P L O R A T I O N —
Stories of g re a t  Aus tra l ian  explorers, such as:  
Dampier  in the  nor th-west  of A us tra l ia  
Cook and the  voyage in the  “ Endeavour  ** 
Bass and Fl inders
F l inders ’ voyage in the “ Inves t iga to r  ”
Blaxland’s journey over the Blue Mountains
Oxley’s explora tion of the western  r ivers
S tu r t  explores the  M urray
Mitchell and A us tra l ia  Felix
Grey in W estern  A us tra l ia
E y re ’s journeys
L eichhard t’s explorations
Burke and Wills
McDougall and S tu a r t  cross the  continent  
John  F o r re s t  explores the  inter ior  
The journeys  of Alan Cunningham
#
GRADE V I
General  Note
The course  fo r  th is  g rad e  comprises
(а)  stories and  incidents of the  se t t lem ent  of A u s t r a l ia n  Colonies;
the  coming of F e d e ra t ion ;  and  a b r ie f  review of the  p a r t  
played by A u s t ra l ia  in the  fi rst  and  second W orld  W a r s ;
(б) s tories of fam ous  men and  women.
I t  is suggested t h a t  approx im ate ly  one-third  of the  t ime available  fo r  the  
s tudy  of h is to ry  should be devoted to ( a ) ,  and  two-th irds  to (6 ) .
S E T T L E M E N T  A N D  D E V E L O P M E N T  OF A U S T R A L I A —
H ighl igh ts  of the  se t t lem ent  of the  S ta tes ,  such as :
★ difficulties of the  early years  in New South Wales, and life in the
penal se t t lem ent
★ difficulties of the ear ly  years  in Van Diemen’s Land, the  convicts
and the pioneers of land se t t lem ent  in T asm an ia
★ the  early  T asm an ian  se t t le rs  in Victoria, and the  discovery of gold
in Victoria
★ stories  about early se t t le rs  of South Aus tra l ia ,  and some famous
people concerned with the  colonizing of South Austra l ia ,  for example, 
Wakefield and Colonel L ight
eHISTORY 1 3
The t r e a tm e n t  of the  h is to ry  of the  A u s t ra l ia n  Colonies should deal with  
significant  events and  colourful incidents, and  have in mind the 
biographical  a im of the  course;  it should s t ress  the  social background 
of the people, the i r  way of life, and  the m an n e r  in which they  over­
came the ha rdsh ips  of the h a rs h  environm ent  in which they lived.
The s tudy  of the political events which led to the  se t t lement  of A u s t ra l ia  
belongs to the  secondary school. T h a t  the  ear ly  colonists lived in 
penal se t t lements  and  were under  m il i ta ry  governorship  should be 
accepted as a  f a c t ;  and  the teacher  should lead the child to u nd e rs tan d  
the  social significance and  consequences of the penal system in re la t ion 
to the  a sp i ra t ions  and  difficulties of the  colonists.
The s tory  of Federa t ion  simply told
The child should be led to realize t h a t  Federa t ion  was a  n a tu r a l  outcome 
of the  colonization of A us tra l ia .  He should be t a u g h t  to apprec ia te  
the  prac t ica l  reasons which b rough t  i t  about,  and  the  difficulties 
and  prejudices which the sponsors of the  Federa t ion  movement  
encountered. A detailed t r e a tm e n t  of the  const i tut ion and powers 
of the  Federa l  P a r l i a m e n t  would de fea t  the  purpose  of th is  section 
of the syllabus. The child will have ample  opportuni t ies  to s tudy 
such m a t t e r s  d u r ing  the course of his secondary education.
The p a r t  of Aus tra l ia  in the  first and second World W ars
A broad t r e a tm e n t  is needed. The scope of work to be covered in th is  
g rad e  does not allow fo r  a deta iled historical  account  of these g r e a t  
events. The child should realize the  ideals fo r  which our  soldiers 
fought ,  the  g r e a t  sacrifices made,  and  the  sol idari ty  of the  Bri t ish  
Commonwealth  of Nations.
This  is an  a p p ro p r ia te  s tage  to explain  simply the ideals and  achieve­
m ents  of the two g r e a t  movements tow ards  es tabl ishing in te rna t iona l  
peace:  the  League of Nations ,  and  the  Uni ted  Nations .
The political background  of the two World W a rs  finds no place in the 
course fo r  th is  grade.
F A M O U S  M E N  A N D  W O M E N  O F H IS T O R Y —
Stories of famous men and women selected for the g rea t  contr ibutions they
have made to the nation, and to humanity ,  such as:
Reformers
Elizabeth  Fry ,  John  Howard,  William Wilberforce,  .John Wesley, Lord 
Shaf tesbury ,  Florence N ight inga le
Inventors and Scientists
Jam es  W at t ,  George Stephenson, Thomas Edison, Marconi, Singer,  
Madame Curie, William Harvey, Edw ard  Jenner ,  Louis Pas teu r ,
Rowland Hill, Sir Jam es  Simpson, Sir Joseph Lister,  Sir  J^rederick
Banting,  and Sir Howard Florey
Missionaries and Explorers
Marco Polo, Vasco da Gama, Magellan, Stanley and Livingstone, and 
F a th e r  Damien
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Great Soldiers and Sailors
Wolfe, Clive, Nelson, Napoleon, Roberts , and Kitchener
Great Australians
Kingsford  Smith, Sir Isaac Isaacs,  William M. Hughes,  Sir John  Monash, 
Daisy Bates, F lynn  of the  Inland, Caroline Chisholm
Though th is  section of the  course is f r a m e d  a round  fam ous  men and  
women, the  teacher  will find ample scope fo r  background  studies , 
which could lead the child to an  apprecia t ion  of a g r e a t  civilization, 
a  world movement, or to some of the h ighl ights  in the  p a g e a n t  of 
Br i t i sh  history.
Course B
M ETHOD AND CO N TE N T
As fo r  Course A.
Syllabus  
GRADES I & II (grouped)
General Note
As for Course A, Grade II
B IB L E  S T O R IE S —
As fo r  Course A, Grade  II.
GRADES III & IV (grouped) ^
For  1952 and Al te rnate  Years  Thereaf ter
General  No te  
As fo r  Course A, Grade III .
M Y T H S  A N D  L E G E N D S —
As for Course A, Grade III
B IB L E  S T O R I E S —
As for Course A, Grade III
HISTORY 1 5
F A M O U S  M E N  A N D  W O M E N  OF H I S T O R Y —
As for Course A, Grade III
For  1953 and A l te rnate  Years  Thereaf ter
General  No te  
As fo r  Course A, Grade IV.
M Y T H S  A N D  L E G E N D S —
As for Course A, Grade  IV
BIBLE ST O R IE S—
As for Course  A, Grade  IV
F A M O U S  M E N  A N D  W O M E N  O F  H IS T O R Y —
As for Course A, Grade IV
D IS C O V E R Y  A N D  S E T T L E M E N T  O F T A S M A N I A —
As for Course A, Grade IV
GRADES V & V I (grouped)
For  1952 and A l te rna te  Years  Thereaf ter  
General  No te
F ro m  the  suggested lists, a t  leas t  tw en ty - fou r  topics m u s t  be chosen. 
The selections should include abou t  twelve f rom  the  Bri t ish  H is to ry  Section, 
and  twelve f rom  the  section on F am ou s  Men and  Women of His tory .
Though the  l a t t e r  Section of the  course is f r a m e d  a round  fam ous  men 
and  women, the  teacher  will find ample  scope fo r  background  studies , which 
could lead the child to an  apprecia t ion  of a  g r e a t  civilization, a world move­
ment, or to some of the  h igh ligh ts  in the  p a g e a n t  of Br i t ish  history.
B R I T I S H  H I S T O R Y —
As for  Course A, Grade V
F A M O U S  M E N  A N D  W O M E N  OF H IS T O R Y —
As for Course A, Grade VI
For  1953 and A l te rna te  Years  Thereaf ter  
General  No te
I t  is suggested t h a t  approx im ate ly  one-third of the  t ime available fo r  
the  s tudy  of h is to ry  be devoted to A u s t ra l ia n  Explora t ion ,  and  two-th irds  
to the  Se t t lement  and  Development of Aus tra l ia .
A U S T R A L I A N  E X P L O R A T I O N —
As for  Course A, Grade  V
S E T T L E M E N T  A N D  D E V E L O P M E N T  OF A U S T R A L I A —
As for Course A, Grade VI
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GEOGRAPHY
Course A
M ETHOD AND C O N TE N T
The P r i m a r y  School Curr icu lum  S tand in g  Committee has  d ra f te d  the  
a ims of geograp h y  in the  p r im a ry  school as follows:
Geography  in the  p r im a ry  school should t r e a t  of m an  in re la t ion to his 
environment ,  and  show by s tudy  of selected a re a s :
★ how he has met  the  chal lenge of his environment ,
★ how his env ironm ent  has  moulded his w ay  of life,
★ his dependence on o ther  men.
By the  end of his p r im a r y  school course, the  child should have 
m as te red
★ the vocabulary  and  concepts needed fo r  the  s tudy  of geography  
in the  secondary school,
have gained
★ a broad knowledge of the world, 
have  learned
★ the  s ignificant  geographica l  f e a tu re s  of T asm an ia ,  and  of 
the  Commonwealth  of A us t ra l ia ,
★ the main physical  fea tu res ,  the  climatic  conditions, and  the 
way  of life of the  peoples of a t  leas t  th ree  countr ies  of the  
Br i t i sh  Commonwealth  of Nations ,
and  have developed some apprecia t ion  of
★ the va s t  r an g e  of cu l tu ra l  conditions in different  p a r t s  of the  
world.
Geography  is more th a n  a  s tudy  of th in g s ;  i t  is a  s tudy  of people. 
In the  p r im a ry  school, the  s tudy  of people is even more im p o r ta n t  th a n  the  
s tudy of things. The teacher  should bear  th is  in mind th ro u gh o u t  the  course, 
and especially when he is p lann ing  work fo r  the  lower grades.  No one will 
doubt t h a t  the  s tudy  of peoples in other  lands, the i r  houses, clothes, customs, 
and  way of life makes a s t ro n g  appeal  to young children.
In this  work,  the  child’s powers of reasoning,  observation, and imaginat ion,  
should be st imulated. F o r  example, by considering the  position, aspect ,  and  
soil of an a rea ,  he should be able to in fer  some details  about  the  climate and  
about  the  probable occupations of the  people: t h a t  is, the  teacher  should not 
only explain  n a tu ra l  phenomena, but  should also lead the  child to deduce 
the ir  effects on hum an  life. Thus  geography  in the  p r im a ry  school m ay  
be considered to some ex ten t  a science subject .
#
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The technical  vocabulary  used should be as simple as possible. The 
child will become fa m i l i a r  with  e lem entary  geographica l  concepts (ocean, 
r iver ,  is land . . .) in the  course of the lessons on his owm dis t r ic t  and  the  
s tudy  of life in o ther  lands. His abili ty to recognize and i l lus t ra te  these 
concepts is all t h a t  is required.
Full  a d v an tag e  should be taken  of every available means to s t imula te  
in teres t ,  to make  the  subjec t  ‘ come alive \  and  to ensure  t h a t  the  child has  
c lear  p ic tures  of the  geographica l  ideas tau gh t .
Aids t h a t  sugges t  themselves a re :  s a n d - t ray  and o ther  models, the
globe, wall m aps  and  char ts ,  posters  ( if  real ly  good) and  samples. Ano ther  
useful  avenue to explore is the  help offered by films, film-strips, an d  schools 
broadcasts . Even d ram a t iz in g  can be used effectively, especially in some 
of the  “ O ther  Lands  ” sections.
The in te res t  value of c u r r e n t  events  should also be ful ly  exploited in the  
geography  lesson. The class could keep a record of some sort ,  e.g., a  C u r re n t  
Events  Notice Board,  with  pictures , cutt ings,  d iag ram s,  etc.;  or significant  
news i tems could be used merely as a s t a r t i n g  point  fo r  f u r t h e r  s tudy of 
the topics reported,  while the i r  news value is still high.
Maps in p a r t i c u la r  a re  an  essentia l  aid, and  the child m u s t  have  thorough 
t r a in in g  in u nd e rs tan d in g  and using  them. Much of the  work in geography  
demands t h a t  he shall reason f rom the concrete to the  abs t rac t .  Sometimes 
he will find this  difficult. N a tu ra l ly  the  teacher  will t r y  to make th is  p a r t  
of the  work easier  by the  use of maps, models, and  p ic tures ;  bu t  in spite  of 
th is  help children a re  a p t  to d raw  false  analogies. The teacher  m u s t  realize 
th is  danger ,  and  avoid it  by m ak ing  his explanat ions  very clear and  simple. 
F o r  instance, to provide an effective in troduction to work with maps,  the  
teacher  will need to give a series of lessons. As the  children in the  lower 
g rades  have a l ready  been made fam i l ia r  with the idea of the world as a globe, 
these l a te r  lessons could begin with some p re l im ina ry  f reeh an d  map-work 
of his sur round ings ,  such as sketches of the classroom, his home, the  s t reets  
n e a r  the  school; one fo r  example  could show where the  children of Grade  V. 
live. Others  will occur to the  teacher,  or be suggested by the children. 
These activit ies could be followed by an explanat ion  of scale, and practice in 
d raw in g  to scale. The child could then proceed, f irst to the  modell ing of a 
re l ief  m ap  of the  play-ground, and  finally to the m aking  of a flat m ap  based 
on the scale rel ief  map. I f  the  child rea l ly  u nde rs tands  th is  in troductory  
work, the  teacher  will be able to make good use of s t a n d a rd  outline and 
rel ief  maps.
P rogre ss  m aps  a re  an  im p o r tan t  aid to revision. As the various  fea tu re s  
a re  t a u g h t  they  should be indicated on the  progress  map, not  by name but  
by suitable symbols. The blank outline m aps  issued by the D ep a r tm en t  a re  
recommended fo r  this  work.
In deal ing with the life studies rela ted  to occupations, and any  o ther  
sections of the  course in which the teacher  is f ree  to exercise choice and 
develop his own t r ea tm e n t ,  care  should be taken  to insure  t h a t  the re  is no 
overlap between grades.  I t  is therefore  advisable fo r  each teacher to read  
the course as a whole.
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Syllabus  
GRADE I I
General N o te
Though a geography  syllabus is given fo r  Grade  II,  the  t r e a tm e n t  of 
the subject  will be m ain ly  th rou g h  stories. A lis t  of books and  stories 
recommended for  this  purpose  is given below; bu t  this  is not  exhaustive.
The theme of an im als  of o ther  lands,  fo r  example ,  could easi ly lead to 
a s tudy  of the  occupations, food, clothes, shel ter  and  t r a n s p o r t  of the people 
of these lands.
An extreme example  of m a n ’s dependence on an im als  is seen in the  F a r  
North ,  where  life depends almost  exclusively on the re indeer  and  the  seal:  
the i r  skins fo r  clothes and  shelter ,  the i r  bone fo r  needles and  weapons, the i r  
sinew fo r  th read ,  and  the i r  flesh and f a t  fo r  food and  fire.
A simila r  t r e a tm e n t  could be given fo r  A ra b ia  and  T u rk es tan ,  where  the  
climatic conditions a re  in sh a rp  c o n tra s t  with those of the  F a r  North .
The num ber  of countr ies  selected fo r  a t e r m ’s g eography  course  will 
be gauged  by the in te res t  shown by the children,  b u t  i t  is recommended t h a t  
a t  least  th ree  countr ies  should be discussed du r in g  the year ,  p re fe rab ly  d u r in g  
the las t  term.
Stories f rom  poems and  books can often be used advan tageously  in 
conjunction with the geography  lesson. The following a re  suggested:
H ia w a th a  (N o r th  Am erica)
The Secre t  Garden ( Ind ia)
Blinking Bill ( B a r r i e r  Reef)
Dot and  the  K angaroo  (A u s t ra l ia )
Children of the  D ark  People (A u s t ra l i a )
Shy the  P la ty p u s  (A u s t ra l ia )
Dr. Dolittle (A fr ica )
Heidi ( S w i tz e r l a n d ) .
Syl labus  Detai ls  
P E O P L E  O F O T H E R  L A N D S —
Talks about  peoples in o ther  lands chosen for the  con tra s t  they make with
the child’s own environment
F o r  suggest ions reg a rd in g  t r e a tm e n t  the teacher  should carefu l ly  read  
the  genera l  note.
The ta lks  should deal with  the  way  the  environm ent  affects such aspects  
of l iving as the  food, clothing, shel ter  and  occupations of the  people 
in the  var ious  lands.
A lis t of sui table  stor ies about  an im als  and  people, including the  A u s ­
t r a l i a n  aborigines, is given in the  genera l  note. These can easily 
be corre la ted  with the  geography  lessons.
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GRADE I I I
General  Note
In  Grade I I I  the re  should be a g rad u a l  t ran s i t io n  f ro m  the  s to ry  type  
of lesson to the  more fo rm al  t r e a tm e n t  of geographica l  concepts leading  to 
the  work on m aps  in Grade V.
The syllabus includes stories of the production of some T as m an ian  
commodities chosen fo r  the i r  appeal  to the  pupils  of th is  g ra d e ;  and  of some 
commodities needed in T asm a n ia  bu t  not  produced in the  State.
The t r e a tm e n t  should h igh l igh t  the  w ay  of life of the  workers  who
produce these commodities. This is best done by following the “ life his tory 
of the  products  of the i r  work. F o r  example, the l iving conditions of a  fisher­
m an will be unders tood by ta lk ing  about  the type or types of fish he catches, 
and  his methods of fishing and  m ark e t in g  his catch.
Fo rm a l  t r e a tm e n t  of definitions and  of m aps  should not  be a t tem pted
in this  grade .  The child will g rad u a l ly  learn  some basic geographica l  concepts 
th ro u g h  the  studies of people, the i r  work, and  the  commodities they  produce. 
By the end of the y e a r  he should be f a m i l ia r  with the  d i rec t ion s : north ,  south, 
east,  and  west ;  the applica t ion of these to a  map,  f i rst  laid horizontally  and  
then h u n g  vert ica l ly ;  the  te rm s  con tinen t  and  ocean;  the  cold, mild and hot 
regions of the  world;  the  t e rm s  r iver , lake, mounta in ,  and  is land;  the  m ean ing  
of capi ta l  city.
Syl labus Details,
T A S M A N I A —
Realization th a t  T asm ania  is an island, leading to knowledge of its shape,  
and of the  position, on a flat outline map, of the child’s home town or 
distr ict,  of Hobart  the capital,  and of Launceston,  Devonport,  Burnie, 
and (Queenstown
The lives and work in Tasm an ia  of: sheep fa rm ers ,  dairy farm ers ,  orchardis ts ,  
hop growers,  t imber  workers, fishermen, and hun ters
A t  leas t  six of these topics should be studied d u r in g  the year.
Teachers  a re  re fe r red  to the  genera l  note fo r  the  suggested t rea tm en t .
The aerodromes and principal ports  of Tasm ania
The t r e a tm e n t  of these should be br ief  and  should h igh l igh t  the activit ies 
associated with them.
O T H E R  L A N D S —
The lives and work of people such as:  the  he rr ing  fishermen (Bri t ish  Isles) ,  
date  g rowers  (A rab ia ) ,  workers  engaged  in the production of coco nuts  
(F i j i ) ,  tea  (Ceylon), coffee (Braz i l) ,  cacao (W est  Afr ica) ,  cotton (U.S.A.) , 
and rubber  (Malay S ta te s )
A t  leas t  six of these topics should be studied d u r in g  the year .
Teachers  a re  r e fe r red  to the  genera l  note fo r  the  suggested t rea tm en t .
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T H E  W O R L D —
Realization th a t  the  world is a globe covered with land masses separa ted  
by spaces of water
These fe a tu re s  should be t a u g h t  f rom  a globe.
The terms continent  and ocean should be understood,  bu t  the names of 
the  continents  and  oceans of the  world a re  not  required  a t  this  
s tage.
Recognition of the  position, on the  globe, of A us tra l ia ,  New Zealand and 
the  British Isles, and of T asm ania  rela t ive  to these three  countr ies
The child should handle  the globe and be able to point  to the  posit ions 
of the  above countr ies  on it.
GRADE I V
T A S M A N IA —
The chief physical fea tu res  of the  dis tr ic t  in which the school is s i tuated
The broad fea tu res  of the build of T asm an ia  t a u g h t  from a relief m ap;  
the main r ivers  and lakes;  the  climate simply explained with the aid of 
a relief map
The use of a  su i tab ly  constructed rel ief  m ap  is considered essential.
The ra i lways and main roads
These should be t a u g h t  in re la t ion  to the  build and  the  child shown th a t  
the  courses they  follow a re  main ly  determined by basic physical  
fea tures .
Tour is t  act ivi t ies in T asm an ia  i l lus t ra ted  by some s ight-seeing t r ips  such 
as:  E ag lehaw k Neck and P o r t  Arthur ,  the  E a s t  Coast,  the G rea t  Lake, 
the  Gordon River, H obar t  to Queenstown, and Launceston to Burnie
Visual  aids of all k inds a re  recommended fo r  teach ing  th is  section of the  
syllabus. The children m ig h t  be encouraged to collect m ate r ia ls  fo r  
scrap  books i l lu s t ra t ing  the  main  tou r is t  a t t rac t io ns  on any  of the  
t r ip s  selected.
The lives and work in T asm an ia  of: miners,  m ut ton  birders,  workers  in 
hydro-electric  p lants
Secondary products of T asm ania  such as :  newsprint ,  ovaltine, processed 
frui ts ,  flour, canned fish, dehydra ted  vegetables , and text i les
A t  leas t  six of these secondary products  should be s tudied d u r in g  the year .
Occupations of the distr ic t  in which the school is s i tua ted
Most of these will probably a lready  have been deal t  with  in the  work 
of Grade  I II ,  and  in the above occupational  studies.
O T H E R  L A N D S —
The lives and work of people such as:  fu r  hun te rs  (C anada) ,  silk growers  
( J a p a n ) ,  ship builders (Clyde), rice g rowers  (China) ,  kapok growers 
( J a v a ) ,  clock and watch m akers  (Sw itzer land) ,  pot te ry  workers  (B r i ta in )
A t  least  six of these topics should be studied du r in g  the year.
f
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T H E  W O R L D —
The names and positions of the  continents  and oceans 
This work should be t a u g h t  f rom  the  globe.
GRADE V
A U S T R A L I A —
The size and position of Aus tra l ia  rela t ive  to the other  continents and to the 
oceans
The child should be t a u g h t  these notions f rom  the globe.
An e lementary  t r e a tm e n t  of the build of Aus tra l ia  by considering the n a tu ra l  
physical regions (coastal,  mountain,  c e n t r a l ) ;  the chief physical fea tu res ;  
the  main climatic fea tu res  tau g h t  in relation to the  build
The names and rela t ive  positions, on a map, of the S ta te s  and Terr i tor ies ,  
including dependencies of the  Commonwealth, the Federa l  and S ta te  
capita ls,  and the chief aerodromes and ports  other  than  capita l  cities
I t  is recommended t h a t  some of this  s tudy be made in the  guise of s ig h t ­
seeing tours, as suggested for  Grade IV.
The lives and work in A us tra l ia  of those engaged in producing the  following 
commodities :  wool, wheat , meat,  but ter ,  metals  (gold, silver-lead, coal, 
i ron) ,  hides, frui t ,  pearls
The ‘ life h is tory  ’ of the products  should form the basis of the t rea tm en t .  
Teachers  a re  re fe r red  to the general  note on the Grade III  syllabus.
O T H E R  L A N D S —
The lives and work of people, such as:  oil workers  (E as t  Indies),  tobacco 
workers  (U.S.A.) ,  workers  in the petroleum industry  (U.S.A.) , glass 
workers  (Czechoslovakia), m akers  of pianos (G erm any) ,  t imber  workers 
(Scandinavia) ,  flax growers  (N o r th e rn  Ireland)
T H E  W O R L D —
The shape  of the  ea r th
The shape of the ea r th  can effectively be t a u g h t  a t  this s tage  th rough  
the  idea of c i rcum naviga t ing  the globe by aeroplane.
The e ight  principal points of the  compass;  finding north,  south, east,  and 
west by observation of the  sun and the  use of the shadow stick
The meaning of a map tau g h t  from the topographica l  fea tu res  of the  school
I t  is suggested th a t  this  be f irst modelled in relief to a suitable scale, 
and then t r a n s fe r re d  to a flat map on the same scale. Teachers  
should re fe r  back to the suggest ions  on m apping  under Method and 
Content.
GRADE VI
A U S T R A L I A —
Nam es and positions, on the  globe and on the map of the  world, of the chief 
countr ies having t rade  rela t ions with Aus tra l ia
A u s t ra l ia ’s chief imports  from and exports  to these countr ies
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O T H E R  L A N D S —
The main physical fea tures ,  climatic conditions, and the  way of life, of the 
peoples of a t  least  three  of the  following countries :  The British Isles, 
New Zealand, Canada, Union of South Africa, India and Pak is tan
T H E  W O R L D —
The five climatic zones of the  ear th ,  with their  vegetat ion and an im als ;  the 
charac ter is t ics  of the  people which inhabit  them
Rotation of the  e a r th ;  day and n igh t
Simple t r ea tm e n t  of m easur ing  distances on a map by the use of the  scale
Course B
M E T H O D  AND C O N T E N T
As for  Course A.
Syl labus
GRADES I & II (grouped)
Ge7ieral Note
As fo r  Course A, Grade II.
P E O P L E S  OF O T H E R  L A N D S —
As for Course A, Grade II.
GRADES III & IV (grouped)
Geueral Note
As for  Course A, Grade  III .
For  1952 arid Al te ruate  Years  Thereaf ter
T A S M A N IA —
Realization t h a t  T asm an ia  is an  island, leading to knowledge of its shape, 
and of the  position, on a flat outline map, of the  child’s home town or 
distr ict,  of Hobar t  the  capital ,  and Launceston, Devonport,  Burnie and 
Queenstown
The chief physical  fea tu res  of the  dis tr ic t  in which the  school is s i tua ted
The broad fea tu res  of the build of T asm an ia  t a u g h t  from a relief  m ap ;  the 
main r ivers  and lakes;  the  climate simply explained with the  aid of a 
relief map
The use of a  sui tably  constructed  rel ief  map is considered essential .
r
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Touris t  activit ies in Tasm ania  i l lus tra ted  by at least two sijjht-seeinjr t r ips  
such as:  Eag lehaw k Neck and Port  Arthur ,  the  E as t  Coast,  the Great  
Lake, the  Gordon River, Hohar t  to Queenstown, and Launceston to Hurnie 
Visual aids of all  kinds a re  recommended fo r  teaching: this  section of the 
syllabus. The children m ig h t  be encouraged to collect m ate r ia ls  
fo r  scrap books i l lu s t ra t in g  the  main  tour is t  a t t rac t io ns  on any  of 
the t r ip s  selected.
The lives and work in Tasm an ia  of: sheep farm ers ,  dairy fa rm ers ,  orchardis ts ,  
hop growers,  t im ber  workers, fishermen, and hun te rs
A t  leas t  six of these  topics should be s tudied dur ing  the  year .
Teachers  a re  re fe r red  to the  general  note  fo r  the  suggested  t rea tm en t .
The aerodromes and principal ports  of T asm ania
The t r e a tm e n t  of these should be br ief  and should h ighlight  the act ivi­
ties associated with  them.
O T H E R  L A N D S —
The lives and work of people such as :  the  he rr ing  fishermen (Bri t ish  Isles) ,  
da te  growers  (A rab ia ) ,  workers  engaged in the  production of coco nuts 
(F i j i ) ,  tea  (Ceylon), coffee (Braz i l) ,  cacao (W est  Afr ica) ,  cotton (U.S.A.) , 
and rubber  (Malay S ta te s )
A t  leas t  six of these  topics should be studied dur ing  the  year .
Teachers  a re  r e fe r red  to the  genera l  note fo r  the  suggested  t rea tm en t .
T H E  W O R L D —
Realization t h a t  the  world is a globe covered w ith land masses separa ted  by 
spaces of w a te r
The names and positions of the continents  and oceans
Recognition of the  position, on the  globe, of Aus tra l ia ,  New Zealand and the  
British  Isles, and of T asm an ia  rela t ive  to these  three  countr ies 
The child should handle  the  globe and be able to point  to the  posi tions 
of the  above fea tu res  on it.
For  1953 and A l te rna te  Years  Thereaf ter
T A S M A N IA —
As for  1952, om it t ing  the Lives and Work section, and the aerodromes and 
principal  por ts ;  and adding
The lives and work in T asm an ia  of:  miners,  m ut ton  birders,  workers  in hyd ro ­
electric p lants
Secondary products of T asm an ia  such as:  newsprint ,  ovaltine, processed
frui ts ,  flour, canned fish, dehydra ted  vegetables , and texti les
A t  leas t  six of these  secondary products  should be studied dur ing  the  
year .
The ra i lways  and main  roads
These should be t a u g h t  in re la t ion  to the  build and the  child shown th a t  
the  courses they  follow a re  mainly  determined by basic physical  
fea tu res .
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O T H E R  L A N D S—
The lives and work of people such as:  fur  hunters  (C anada) ,  silk growers  
( J a p a n ) ,  ship builders (Clyde), rice g rowers  (C hina) ,  kapok growers  
( J a v a ) ,  clock and watch m akers  (Sw itzer land) ,  pot tery  workers  (B r i ta in )  
A t  leas t  six of these topics should be studied dur ing  the  year.
T H E  W O R L D —
As for 1952 and a l te rn a te  years  th e re a f te r
GRADES V & VI (grouped)
For 1952 and A l te rna te  Years  Thereaf te r  
A U S T R A L I A —
As for  Course A, Grade V, toge ther  with
Names, and positions on the globe and on the  map of the world, of the  chief 
countr ies having t r ad e  rela t ions with A us tra l ia
A u s t ra l ia ’s chief imports  and exports  to these  countr ies
O T H E R  L A N D S —
As for Course  A, Grade V
For  1953 and Al te rna te  Years  Thereaf te r  
T H E  W O R L D —
As for Course A, g rades  V and VI
O T H E R  L A N D S —
As for Course  A, g rade  VI
r
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